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Abstract

This study aimed to look into the impact of educational practices on the reading and writing skills of learners, with a specific

focus on the gaps and bonds in EFL learning while communication skills carried follow-ups. The study employed a mixed

methodology, which embraced communication contexts placed in the teaching process, and self-perceptions of the participants

in a multidimensional communication axis to collect data via surveys, observational forms and exploratory statistics. The

results indicate that while there is a stable level of variation in terms of reading and writing achievement, there are setbacks

in certain areas such as fill-in-the-blank questions in complex activities and sentence rewriting tasks. Additionally, the study

found that providing students with picture clues can improve their performance. The study also suggests that blending both

reading and writing skills in activities can lead to large linkages and improvements in performance.
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Mateus, J.-C., Andrada, P., González-Cabrera, C., Ugalde, C., & Novomisky, S. (2022). Teachers' per-
spectives for a critical agenda in media education post COVID-19. A comparative study in Latin America.
Comunicar, 30 (70), 9–19. https://doi.org/10.3916/c70-2022-01

Matthiessen, C. M. I. M., & Yousefi, M. (2022). Systemic functional linguistics as a resource for teacher
education and writing development. Language, Context and Text, 4 (1), 114–145. https://doi.org/10.

1075/langct.20005.mat

Maussumbayev, R., Toleubekova, R., Kaziyev, K., Baibaktina, A., & Bekbauova, A. (2022). Development of
research capacity of a future social pedagogue in the face of digital technologies. Education and Information
Technologies. https://doi.org/10.1007/s10639-022-10901-3

McDoniel, M. E., Townley-Flores, C., Sulik, M. J., & Obradović, J. (2022). Widely used measures of
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Fernández, I. (2022). Co-designing and piloting an Integrated Digital Literacy and Language Toolkit for
vulnerable migrant students in higher education. Education and Information Technologies, 27 (5), 6847–6867.
https://doi.org/10.1007/s10639-021-10845-0

Smith, J. M., & Jones, A. B. (2012). Book Title (7th ed.). Publisher.

Sobhanmanesh, A. (2022). English as a Foreign Language Teacher Flow: How Do Personality and Emotional
Intelligence Factor in?. Frontiers in Psychology, 13. https://doi.org/10.3389/fpsyg.2022.793955

Solberg, S., Nyborg, G., Mjelve, L. H., Edwards, A., & Arnesen, A. (2022). Teachers’ experiences of school-
based support in their work with shy students. Teaching and Teacher Education, 111, 103628. https:

//doi.org/10.1016/j.tate.2021.103628

Steinle, P. K., Stevens, E., & Vaughn, S. (2021). Fluency Interventions for Struggling Readers in Grades
6 to 12: A Research Synthesis. Journal of Learning Disabilities, 55 (1), 3–21. https://doi.org/10.1177/

0022219421991249

Stroupe, D., & II, J. B. H. (2022). Examining mentor teachers’ critical pedagogical discourses and participa-
tion in an era of changing science standards and pedagogies. Teaching and Teacher Education, 109, 103558.
https://doi.org/10.1016/j.tate.2021.103558

Tasker, D. G. (2022). A case study of the variety of writing assignments in an undergraduate English
department. English for Specific Purposes, 66, 33–62. https://doi.org/10.1016/j.esp.2021.12.001

Teng, L. S. (2022). Explicit strategy-based instruction in L2 writing contexts: A perspective of self-regulated
learning and formative assessment. Assessing Writing, 53, 100645. https://doi.org/10.1016/j.asw.

2022.100645

Thorn, W., & Vincent-Lancrin, S. (2022). Education in the Time of COVID-19 in France, Ireland, the United
Kingdom and the United States: The Nature and Impact of Remote Learning. Primary and Secondary
Education During Covid-19, 383–420.

Tilahun, A., Teka, M., & Simegn, B. (2022). Investigating Effects of Integrated Reading and Writing Skills
Instruction in Enhancing Students’ Critical Thinking Skills in EFL Classroom. Theory and Practice of

7

https://doi.org/10.46827/ejfl.v6i2.4255
https://doi.org/10.46827/ejfl.v6i2.4255
https://doi.org/10.1016/j.ecresq.2021.12.003
https://doi.org/10.1007/s40299-020-00537-7
https://doi.org/10.1007/s40299-020-00537-7
https://doi.org/10.1016/j.bandl.2021.105069
https://doi.org/10.1111/cdev.13730
https://doi.org/10.1007/s10639-021-10845-0
https://doi.org/10.3389/fpsyg.2022.793955
https://doi.org/10.1016/j.tate.2021.103628
https://doi.org/10.1016/j.tate.2021.103628
https://doi.org/10.1177/0022219421991249
https://doi.org/10.1177/0022219421991249
https://doi.org/10.1016/j.tate.2021.103558
https://doi.org/10.1016/j.esp.2021.12.001
https://doi.org/10.1016/j.asw.2022.100645
https://doi.org/10.1016/j.asw.2022.100645


Second Language Acquisition, 8 (1), 105–127.

Tran, T. Q., & Tang, T. B. (2022). Hedging in the Results and Discussion Section of English Applied Lin-
guistics Research Articles by Vietnamese and Foreign Writers. Journal of Language Teaching and Research,
13 (1), 119–124. https://doi.org/10.17507/jltr.1301.14

Turner, A. J., Fichera, E., & Sutton, M. (2022). Estimating the late-life effects of social and emotional skills
in childhood using midlife mediators. Social Science & Medicine, 292, 114522. https://doi.org/10.1016/
j.socscimed.2021.114522

Umamah, A., & Cahyono, B. Y. (2022). EFL University Students’ Use of Online Resources to Facilitate
Self-Regulated Writing. Computer Assisted Language Learning, 23 (1), 108–124.
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This study aimed to look into the impact of educational
practices on the reading and writing skills of learners, with
a specific focus on the gaps and bonds in EFL learning
while communication skills carried follow-ups. The study
employed a mixed methodology, which embraced commu-
nication contexts placed in the teaching process, and self-
perceptions of the participants in a multidimensional com-
munication axis to collect data via surveys, observational
forms and exploratory statistics. The results indicate that
while there is a stable level of variation in terms of reading
and writing achievement, there are setbacks in certain ar-
eas such as fill-in-the-blank questions in complex activities
and sentence rewriting tasks. Additionally, the study found
that providing studentswith picture clues can improve their
performance. The study also suggests that blending both
reading and writing skills in activities can lead to large link-
ages and improvements in performance.
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1 | INTRODUCTION
Reading-driven initiatives befall with teachers’ display
and efforts to benefit both parties — students and teach-
ers — in vocational success via habits promoted as an
epitome to peruse in a self-reliant process (Castro and
Argudo, 2022). Strategies geared to the success of writ-
ing lead to content streamlining via follow-ups on writ-
ing status that goal to maximise motivation and curtail
anxiety in composition writing (Xu et al., 2022).

Spurring rapport in the classroom is a must by all
means. In-class engagement ultimately serves for the
vast majority of cases as communication activities re-
flect their abilities and how the production of tasks
impacts their professional lives. Withal, communica-
tion constraints can arise related to learner’s ephemeral
language opportunities to master in the classroom (Al-
saghiar, 2022).

In closing years, a persistent endeavour regard-
ing literacy-focused skills evinces major close-ups
in literacy-focused communication in ingenious tasks
through up-to-date means that bid spoke learning. Im-
proved instruction entails advancedmonitoring to check
such progress and achievement, in which students de-
crease their participation when performing such exer-
cises over a long-term period.

Continuous learning procedures can disturb writing
achievement, i.e., task performance, lexical resource,
grammatical scope, accuracy, consistency and cohesion,
and earmarking vital elements in the development of
writing competence (Pham, 2022). Amid pedagogy per-
ceptions on copingwith a symmetrical acquisition, mind-
fulness of context scenarios to teach is wide of knowl-
edge perforce. Then, it exceedingly acknowledges that
language domains are a subject to communication and
refer to the divergent skills required for activities in real-
life circumstances. Reading and writing achievements
set is a case in point, which is regarded to bind a tremen-
dous level of pedagogical proficiency, notably for L2
learners. A component tomull over thismatter is validity
teaching for supporting course understanding further
speech (Mali, 2022). As knowledge dearth arises for the
production and review of learning within the classroom

context, the learner’s literacy and acquisition curve are
deliberately steeper.

Transitory learning shifts define the long-term
achievement of EFL learners, i.e., acquisition stages
occur solely in the teacher’s classroom guidelines and
do not stretch beyond the school context. It thereafter
lies in active participation in improving the teacher’s
overall shortcomings or amiss performance regarding
the teacher’s classroom direction in skills-based
accomplishments. Subsequently, this research can
be advantageously grounded on covering learning in
language domains with digital methodologies to boost
classroom execution (Indah et al., 2022).

Likewise, practice and reinforcement of specific skills
come naturally to learners; sooner, mismatches in skill
learning arise as a result, and communication agencies
promise to instil an utmost commitment in students to
embody an equalisation of yearned skills. Activities per-
formance inhibits comprehension of learning routines,
i.e., noticeable gaps in students’ involvement. Namely,
nominal standards for communication skills through on-
going follow-up or monitoring.

Under this procurement spectrum, children’s learn-
ing to gain a foreign language ascribes inextricably to
instructors’ boundaries. Seamlessly, the decisional in-
struction inputs students-paced preparation with inter-
est in obtaining enhanced learning in the language abil-
ities on account of the decision-making role that com-
pels a student to collect at the end of a course as an exit
profile.

Pinpointing the glimpse into behavioural communica-
tion pitfalls, social skills in a regular milieu unveil mea-
surements independently per pupils on the criteria en-
countered in training for the alleviation of social anxi-
ety in the classroom (Casale and Haarhoff, 2022) and
to accommodate the individual’s challenges in specific
scenarios involving social skills under demeanour assess-
ment parameters which are tailored to fulfil the learner’s
interpersonal needs.

Literacy as a day-to-day part of society complements
a vital element of the individual’s social and interper-
sonal growth as the essential component of daily com-
munication, broadening the vision of the member’s abil-
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ities with prolonged experience of the social context,
and swelling its vision of the language core and com-
munication skills in a current recognition for schooling
sphere (Hadianto et al., 2022).

As education strives to yield better and more com-
prehensive literacy support in recent years, new tech-
nologies, which affect and ease the practice in terms of
technique and appropriateness, have bolstered practical
deployment into a classroom. Asmusing on pertain part-
nerships, it kindles that literacy-aligned methodology
merges with resourceful tools. This workaround allots
for reflection on instructors’ processes and classroom
skills within self-evaluation and even extrinsic assess-
ment for each stage of learning, with feedback and input
to classroom management and competencies (Seufert
et al., 2022).

Literacy learning operations are challenging in under-
developed nations due to infrastructure, resource acces-
sibility, learner follow-up, desire for learning, and a lack
of supervised practice. Despite the setbacks of learn-
ing a mother language through a framework, schools
can satisfy criteria that incorporate all of their stakehold-
ers’ required capacities for citizens’ social development.
Because of the social and economic value of learning a
foreign language, governments control language literacy
among non-native speakers more strictly. This is seen in
a diverse curriculum in order for students to meet stan-
dards of language comprehension or use, which are of-
ten heavily influenced by international frameworks al-
ready well established at the global level, such as the
CEFR, in order to have a clear basis for designing future
learning achievements in the curriculum.

These studies collect in-depth experiences and judg-
ments of stakeholders in school settings by examining
the levels of impairment in groups of students when ex-
posed to integrated language learning conditions over
time. Namely, supplementing the intended classroom
knowledge and their own knowledge integration to es-
tablish autonomous development in children with stim-
uli in engaging with the curriculum design (Shin, 2020).

The alignment of competencies between the body
institution and government standards is an example of
modifying the curriculum to integrate the content of

vital competencies using tried-and-true methods. The
competencies are centred on workflow and scalabil-
ity because the lessons cover many levels of learners
and are given through the quality of the teacher’s ap-
proach. The effectiveness of the curriculum is divided
into smaller sections containing critical skills and knowl-
edge to maintain a compact content of study through
tracking skill interests or personal qualities, thenmoving
on to amore complex topicwithin strategic planning and
academic development. (Honeyman et al., 2022). As
in South America, the valid versatility of students in lit-
eracy skills enables them to work self-directed through
close collaboration with other students. However, gaps
are plausible for teachers, whereas mastery of essential
and critical skills is especially lacking in writing. (Mateus
et al., 2022).

Perforce, it mulls over that the key areas in which lan-
guage competency is assessed are uneven, with struc-
ture tasks being themost popular and thus the ones that
students spend the most time on; nevertheless, they
are also the ones that students may become weary of
completing, and in order to assure future academic suc-
cess and the pressing need to acquire a second language,
teachers must be motivated and willing to give learning
that is not focused on teacher-dependent work. This
tackles whether the teacher should take a more active
role in the learning process, which is especially impor-
tant in developing countries where various tactics are
used to keep up with the culture of neighbouring coun-
tries.

Communicative skills-based instruction draws on les-
son planning design — powered by a framework that
sizes up behavioural characteristics in the course of
each learner’s learning session and then in the au-
tonomous production of writing and reading assign-
ments — which aims to progressively cover the learner’s
progress in contemplating errors and shortcomings that
may arise on an individual basis, and then to reformu-
late the imbalanced performance shown and enhance
the learner’s independent learning throughout the class-
room.

Similar grounds, namely the study of literacy instruc-
tion setting concerning the learners’ abilities, (e.g. Piasta
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et al., 2022) sustain the strengths of early literacy educa-
tion in that effective learning is achieved with the guid-
ance and input of the teacher through consideration of
the instruction, the learner’s background, and the con-
text in question.

Due to the low standards that students frequently
reach, issues such as poor interest, inadequate instruc-
tion, repeated chores, or inaccessibility of resources
damaging to English learners in such places, writing and
reading tasks are the skills that draw the most attention
to work. The writing activities differ in that they will be
produced in distinct circumstances. Thus, learners will
be able to employ a variety of language uses in different
settings, as well as writing tasks that contain categori-
sations to be unique in each instance of use, aided by
a systematic set of prompts that present a wide array
of contextual possibilities to be employed on student’s
speech acts (Tasker, 2022).

Inter alia, writing activities also present a significant
problem for students to complete or perform several ac-
tivities under the same reading. It can also be frustrating
for students to read large amounts of text and not be
able to find the answers that are requested, which is of-
ten associated with the poor reading habits that young
people have today attached to the most common fac-
tors in young students as the overwhelming boredom
that reading causes and mainly if it is not their mother
tongue. The commitment that learners engage with the
development of reading tasks in a sustained manner is
achievable by means of learning strategies that will lead
them to gain greater satisfaction in the learning process
during the set time (Ji et al., 2022). Reading comprehen-
sion through a comprehensive approach has been bene-
ficial to language skills through teamwork. Despite the
discouraging study patterns of EFL students, there is a
dormant interest in the enjoyment of reading activities.
In most settings, dealing with reading activities engages
students in greater autonomy in the course of learning
Sevy-Biloon (2022).

Writing and reading qualities are tightly related, with
connections and reciprocity. In the development of each
one, there are interruptions, which are vital in knowing
the difficulties in learning that someone has either in

reading or writing (Kim, 2022). Achievements in read-
ing and writing are usually inauspicious in e-learning en-
vironments. Despite the effort that is made, if there is
no proper planning on how to prepare the students to
stay engaged and not disturb their degree of satisfaction
when doing it, this will turn out in weak and temporary
learning in the learner, making progress in reading com-
prehension and spelling very deficient.

The communication of all the stakeholders involved
in learning dictates the extent of improvement and
progress each child can achieve. As usual, there are
challenges in keeping students active through innova-
tive and non-repetitive tasks. Parents would also play
a decisive role in spurring an ongoing interest in read-
ing and writing. Work at home impacts the assessment
and adaptability of language and vocabulary in children
that, in most scenarios, would not be feasible without
parental involvement, or in other words, if all the burden
of creating relationships with reading and writing were
to fall on the teacher, it would be less effective andmore
arduous to carry out.

Shared reading would help to engage and motivate
students, and accompanied literacy at an early age
would empower children to enter formal education with
a broad background in oral language, i.e., confidence
in spelling and discriminating, alternatively, connecting
words (Shen and Tufo, 2022). Hence, literacy sports
pursuance in which students need the assistance of nu-
merous stakeholders as well as personal and environ-
mental features to be studied and addressed with the
techniques of reading and writing instruction. Thusly,
the monitoring of communicative skills accurately por-
trays the direction a student can attain in their learning
and anticipates potential future achievement in essen-
tial competencies of the ordinary human being. It is es-
sential to comprehend that learners must be equipped
with reflective feedback by the teacher as a means of
amending reading and writing misimpressions, rather
than by themselves (Gilliland, 2022).

Students adopt diverse stances when they are ex-
posed to learning, in which each student reacts dis-
tinctly to carrying out such tasks that validate the knowl-
edge gained in class. Thus, an educator must have as the
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core the communication and bonding among students
to gather knowledge through multiple teaching meth-
ods geared to the areas to be covered, with logical and
comprehensible information and guidelines for all.

This work has as an initiative the pursuit of a study
group for the ongoing teaching in study units to contain
tests that review and follow the progress of each mem-
ber; this is not confined to the enrichment of the educa-
tional practice but, to strategically present the grounds
necessary to handle the type of abilities in reading and
writing by establishing items that are adapted to the con-
ditions and aptitudes of each one. In addition, through
being able to know the environment of each participant,
it allows setting relationships with the communication
that occurs around to tailor the topics of class in an
approachable and accessible fashion. The performance
varies within the time when writing and reading might
render a gap in learning performance. Where classroom
resources and their validity for the course can lead to
a major indicator for learner engagement, just like re-
ducing pressure in literacy practice Namaziandost et al.
(2022). For this fact, it is imperative to give a treat-
ment to the planning in class. With the knowledge of
the conceivable gap between an area of practice, the
aspects that work in transmitting information are inter-
connected to achieve learning on a personalised basis.

There are overwhelmingly divergent trends that
point to the current conditions for handicapping and
impeding a student’s ability to achieve excellent com-
petency in reading and writing, as this study addresses
those challenges and needs with a clear roadmap in the
student’s development’s reading and writing skills. It
is comely to deem the incursion of organising content
to literacy task’s acquaintance, then ameliorate in their
language production (Wang, 2022). This is to revise
teaching practice in reading and writing domains within
blended modalities and suchlike by leading communica-
tion skills in the classroom, including the narrow spread
that exists when boosting in-class tasks and activities,
ergo creating enriched learning in real-life scenarios for
EFL learners.

Likewise, the learning wave renders a significant im-
pact on the lives of students. The effective relationships

that each one creates form bonds between the others
around them and enable them to handle the message
to be transmitted. They are also determinants for the
smooth understanding and integration of the class, so
the attitude presented by the student will shape their
willingness to comply with the attainment task. This
study addresses efforts to ease communication skills
flow by meeting the pitfalls of classroom practice and
grasping how the study group gradually fulfils in foreign
language scenarios. It channels to link existing com-
munication skills before and after language interaction
and how this moulds and resonates in each learner’s
academic and personal life. It is advantageous for this
theme, spurring interactivity through the contents of
writing and reading, since it involves a significant worth
to critical thinking development (Tilahun et al., 2022).

Additional concerns are pondered as it provides ver-
satile, interactive and flexible activities for competent
cooperation in the classroom and everyday purposes
that learners can execute proficiently on their own. Fur-
thermore, it is highly remarkable to distinguish the over-
all engagement quality in learning that participants even-
tually gain, alongside the underlying skills developed in
the classroom.

In the study making, it enacts a framework for ap-
proaching communication skills aimed at the treatment
and scope of writing and reading item tasks in asyn-
chronous learning. Then, it can be enlightened on the
strengths and weaknesses comprising the writing and
reading processes over timewithin the study, whichmet
learners’ needs with tailored delivery techniques. Each
participant must be assessed in harmony with perform-
ing several sessions to ascertain the gaps that prevail in
the examined areas.

Furthermore, this would assist in even the askew
learnedness in the needful areas. Holding measure-
ment instruments, such as structured observation in-
struments and survey-based data measurement sys-
tems, from scratch. Allowing participants to distinguish
the overall engagement quality in learning that they
eventually produce, as well as the relational and social
skills developed in the classroom. On account, digital
features of teaching courses can boost students tomake
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the most of the resources in the classroom, and it offers
a vital avenue for them to grow as self-monitoring indi-
viduals (Umamah and Cahyono, 2022).

This study comprises the development and monitor-
ing of basic skills that enable successful literacy in social
contexts in an environment focused on L2 competen-
cies; it also considers the analysis and improvement of
educational practice as a result of triggering behaviours
and reading-writing achievements, which may present
an abysmal or minor gap between each, as is common
in students focusing on a specific subject area. Creat-
ing a classroom monitoring system that includes con-
cepts such as acquisition and adjacent communication in
skills is primarily designed to discover common qualities
found in EFL learning environments. This includes the
planned and methodological modifications to learners’
success and sustainability, such that a varying paradigm
suits a field of research related to the validation and rel-
evance of the learners’ experiences to the learning suc-
cesses provided in each session. The follow-up of learn-
ing is in sync with patterns of practice and progress in
work, which are generated from a naturalistic approach
inside the lesson, within the comprehension of learning
and its proper usage in real scenarios.

Similarly, learner backgrounds and communication
skills influence how students interact in the classroom
(Yang, 2022). These learning accomplishmentsmay have
varied attributes; learning in this sort of study favours
people systematically delivering abilities across many
traits that restrict and lead to finding gaps in understand-
ing.

As a result, this fieldwork is organised to forward
the classroom skills to be developed, the role of teach-
ers and their conceptions of the influence of learning
achievement on individual learners. Literacy and its cur-
rent status in L2 learners, and other factors that address
the monitoring of intrapersonal skills for acquiring com-
prehension knowledge, are also addressed. In order to
prevent unwilling conducts and strategies that are ir-
relevant to their demands in learning activities, these
conduct factors need extraordinary attention in suchlike
modalities (Zhou et al., 2022).

It herewith ordains a paradigm for handling commu-

nication skills in asynchronous learning, with a focus on
the treatment and scope of writing and reading item as-
signments. Moreover, this covers an examination pro-
cess that delves into the research design, which under-
pins and clarifies the study’s goals for writing and read-
ing in target language settings, as well as following the
path of knowledge development and expectations con-
cerning non-native speaker communication and adapta-
tion in EFL settings.

At length, the gaps that exist between writing and
reading are examined, i.e., learning misalignment be-
tween them may occur and how they are earmarked to
build a clear basis for language usage and its strengths
in practising and improving such abilities. Thus, it offers
precise results per the study’s design and execution, as
well as how the study translates the results into practi-
cal actions to treat this area of study and to understand
the characteristics that the research attracted for forth-
coming work that further the same interests in the skills
improvement and literacy status quo.

2 | LITERATURE REVIEW
The close ties between communication skills and writ-
ing and reading achievements are grounded in the social
and interpersonal contexts where learning takes place,
in order to be decentralized in the staging of educational
changes linked to the needs of each student to reach
the expected levels in social and academic competences.
Nevertheless, an awareness of language background
and related factors is required so that refraining strug-
gles in complex works (Hu, 2022). In this sense, it raises
settings and points that are interconnectedwith the sub-
ject of the study to grasp and digest the sequence for an
effective imparting that entails both the academic and
the personal development of the pupil. Learning is ham-
pered by the contextual factors that trigger personal
traits that differentiate the personality and thus play a
key role in making decisions about the teaching context.
With instruction rooted in understanding the learner’s
behaviour according to the context in which they grow
up, it will allow communication of outstanding results in
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terms of communicative endurance through pedagogy,
which anchors in its participants a sense of equity in the
culture.

As culturally, schooling fosters teachers to consent
diversity ameliorated on strengths, and ponder that kids
engage in a wide range. Expanding on students’ knowl-
edge and skills from their home and community cultures
gives a hook for children to turn in understanding as
they relate what they know to what they are learning.
The absence of familiarity or cultural awareness in the
instruction would represent an obstacle to communi-
cation and expectations in the classroom (Ylimaki and
Brunderman, 2022).

The leadership of the class for all students is dictated
by the teacher, who must have the conversational com-
petencies to establish a solid rapport in the classroom
in order to achieve the performance provided in the ar-
eas the course requires. The class can take different ap-
proaches, they are usually focused on the student. In
recent times it is committed to modalities in an instruc-
tion where the teacher is an advisor or the student takes
more freedom in their decisions in class, nevertheless,
all instruction must incorporate a transmission of infor-
mation and the stimulus that the teacher manages to
bring, the participation of the teacher constitutes a role
that to a greater or lesser degree serves as a guide and
an ambassador in the school context. The provision of
guided instruction yields a positive relationship in stu-
dent performance, this effort is moderated by the edu-
cational contexts for the effectiveness of the knowledge
conveyed (Wu and Shen, 2022).

The solution at first sight for a teacher with ongoing
difficulties in the classroom beyond the student’s capa-
bilities, is to determine the gaps in the practice to adjust
the social and environmental conditions to the motiva-
tion and commitment of students to learn through the
pedagogical support or mentoring of the teacher, this
can be modest yet essential to serve in the amendment
of flaws in the learner and thus a prevailing and sustain-
able L2 classroom in the interaction and connections be-
tween peers as well as with the educator.

Instructors are encumbered with difficulties in
achieving key skills in the classroom in order to spare

professional expectations, with a strong focus on the
agency and empowerment of individuals and educa-
tional communities. The teacher-student relationship
develops a pedagogy of cooperation and democracy for
ethical and socially equitable factors in discourse (Robin-
son, 2022).

In an effort to train students in the teaching of a for-
eign language, study items are developed that serve and
execute the role of reinforcing what is learned in class
with an attempt to access a certain piece of information
or target language, introducing the learner to potential
scenarios in which a speaker would be drawn, as well
as serving as strengthening or enhancement activities
that determine and store a student’s knowledge through
various teaching techniques that engage the individuals
to reveal their understanding and rationale for the lan-
guage. The practice and routine of these practices de-
creasewith time, although the communication and inter-
action in class does not. On the basis of experiences for
proficiency warrant, a personality can be forged in the
language, which should be promoted in the classroom
as much as is needed in the teaching and social process.

2.1 | Literacy agency
The chief strategies that occur in the instilling and teach-
ing of literature through literacy learning techniques.
Working in a classroom to foster reading habits high-
lights the shortcomings that a classroommay have, such
as lack of infrastructure, resources, family conditions or
lack of qualified teachers, as well as the effectiveness
within the curriculum objective of reading activities that
may also be a constraint or setback to established stan-
dards or educational policies that require individuals to
adhere to them as outlined in the collective domain.

Educational systems to address learning needs have
a role in laying out guidelines and directions for forward-
looking outcomes and ensuring that certain conditions
are followed so that they can be achieved as the ed-
ucation administration agency expects (e.g. Kosaretsky
et al., 2022). Each district or its equivalent can establish
certain standards and parameters that address commu-
nity needs and quality. Furthermore, reckoning assess-
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ment criteria in terms of quality, teacher competence, in-
clusive standards, or the appropriateness of educational
models, is key for transition to modern modalities if re-
quired. Where curricular strategies should look forward
to targeting their learning styles, contributing to educa-
tional success (Benitez-Correa et al., 2022).

Resources are provided to meet the member’s needs
that are plausible to respond to, and relationships are
possible with the support of physical resources that en-
able its stakeholders to draw up instructions that en-
sure compliance and accountability of common rights.
The learning to be operationalized follows a hierarchy
of decision-making that corresponds best to the area
and the target audience. Normally, there is a certain
degree of autonomy for the core institutions to choose
the learning approaches, or they are bound to abide by
and comply with the given measures that respond to
a general education. Then, in recent years, the break-
through of a decentralized choice and route of teaching
is narrowing somewhat. This can be rendered as intrin-
sic and social commitment to fulfil educational duties
while grating exceptional quality of institutions teaching
Fazlali (2022).

The measures that are taken are in conscience to
attend to a range of subjects, depending on the area
where this has been seen, there are greater or lesser con-
siderations in education, but all follow the same princi-
ples in providing their individuals in social skills that will
serve them for life. Actions to promote literacy start
from the early years of the learner, where more and
more obligations are added to the first years of educa-
tion for the acquisition of a foreign language so that stu-
dents can become familiar with and know the language
as a foreign language in their early years will result in a
great deal of mastery for adulthood, which is something
that educational institutions strive to provide to their
students in terms of language skills. With accurate and
cohesive communication, a learner can include diverse
academic language features including discourse traits
that feature lexical and syntactic proficiency, then learn-
ers can create an atmosphere in communicative settings
(Jo, 2022).

The techniques of creating communicative environ-

ments concern the instruction of writing so that what is
taught in class brings about the expected learning out-
comes by using genres that demonstrate a high mas-
tery and practicality of the language, the assignments
are created to demonstrate such ability in any literary
variety with the use of professional language that was
acquired in the classroom atmosphere. the situations ex-
perienced by the students are those that enrich the prac-
tice and production of assignments through the interac-
tions and aids that the teacher can establish with the
group of students. Owing to the limitations in the realis-
tic interaction with the natural language, an EFL course
should be nurtured by the teacher’s practice to encour-
age and create meaningful learning moments that bal-
ance the limited time a student has to practice the lan-
guage.

The design of instruction that contains non-native
learners must invest and make a larger effort to reduce
the barriers and constraints faced by non-native dis-
course learners to provide quality reading and writing
with linguistic characteristics in their repertoire. Sharing
features like learning experiences, learners restrictions
can be identified in time via linguistic strategies for ev-
ery case Chairunnisa (2022).

The skill level reached in terms of reading, compre-
hension, vocabulary, memorization, and pattern follow-
ing, is connected to the social characteristics that have
been acquired according to the stage and its exposure
to the language target.

There are varietieswithin the delivery of the teaching,
the L2 learners advancing as the teacher’s input and ex-
planations are passed on to them, literacy is boosted by
the lexical and syntactic skills that are embedded in the
design of the assessments and teaching paths to create
such dialogical characteristics in communication and the
degree of syntax that each student exercises for the ac-
quisition and refinement on their skills. Literacy serves
in this regard to create learning experiences through the
classroom scenarios where students can create on their
own pieces of information and grasp information that is
valuable for their academic life. As this ability is acquired
in partly from participation and strategies to respond to
various conditions that a native speaker would normally
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deal with, and which are conducive to evoking creativity
and forming a lexicon with the fertility of grammatical
structures or some kind of noun phrasing.

Inter alia, that serves for learners to construct their
learning path as autonomy subjects, from activities
yielding a sense of confidence and regulators (Hazaea
and Almekhlafy, 2022).

Students who are placed in a scene of information
gathering and understanding of the subject, must indi-
rectly yield to the construction of the discourse, i.e. the
shape in which they convey the message they are try-
ing to say or the style in which they receive and pro-
duce what they have grasped, This set of lexical combi-
nations provides a blueprint for how students will suc-
ceed in the coming years, the patterns of discourse are
inherent to each student as they are adopted to cap-
ture knowledge in the writing and reading or in the dis-
course that was originated to create the underlying idea
for the syntactic composition of the piece of informa-
tion delivered. By inducing learners to practice and dom-
inate different grammatical structures in cross-linguistic
speech and complex-word verbalisms, the usage of lex-
ical bundles, beyond gaining teaching pedagogy in L2
contexts, can also provide a well-knit naturalness de-
gree in terms of proficiency on discourse staging acqui-
sitions (Dahunsi and Ewata, 2022).The quality of learn-
ing is evidenced based on the literature in a number of
production tasks as well as significant experiences with
the lexicon of the EFL spectrum, which are differential
depending on the attention that each learner gives to
learning. Literature prevails in the learning content, stu-
dents draw on it to form their own set of personality
in language and to exercise skills in a myriad of tasks in
social situations that are expected to endure the habits
of action in literature for learners to set a productive
fashionwhere they succeed scholarly and professionally
with the endorsement of literacy states.

2.2 | Exploring teacher’s conceptions onclassroom practices
The instructional effectiveness lies primarily in the
teaching employment to be envisioned to facilitate

compliance with learner-centred learning attainments,
which encourage time-monitored assessment, class-
roommanagement, staffing, documentation procedures,
peer support, and provision of evidence-based feedback
for proper and effective engagement (Fan, 2022). Since
the surge of literacy-pledged works on the teacher’s
commitment into EFL schooling in order to fetch qual-
ity teaching, the devotion drawn by an educator stokes
to a hefty kinship of engagement in the benefit of an
outcome-oriented L2 education whereby it is fuelled
to underlying constructs in teaching adherence and
enlighten implicating traits’ role (Dong and Xu, 2022).
Teaching practices and engagement warrant impinge on
an involvement bedrock, as in closing studies conducted
up to language teachers’ display. For instance, foreign
language teaching has shed the breakthrough towards a
precise look at ethos to the degree of teachers’ individ-
ual development as a social member that furthers com-
mitment to practice and formulate their in-service iden-
tity while the curriculum unfolds (Jiang, 2022).

In general terms, within an everyday environment,
one’s own skills enable them to overcome and emerge
from troublesome situations thanks to solutions that are
a product of a social practice implemented in literacy
skills (Hadianto et al., 2022). For the teaching point of
view, educators supply opportunities to mingle the so-
cial context with the techniques of literacy so as tomake
them palpable for the target learners.

While the studies listed above probe into the value
of teacher’s workplace earnestness, these studies have
reported more notional and awareness aspects of the
teacher’s implication in grabbing students’ attention in
the classroom. As a result, when students become
compelled to remain through long lectures or recurrent
learning, the teacher’s role miscarry to return authen-
tic learning experiences that is overseen in taking a less
proactive role in activities that necessitate remuneration
onto stimuli or payoffs (Kruk et al., 2022). With a turning
point in the procedural intervention as to the teacher in
the learning for L2 students, a supportive employ of im-
mediacy stresses the regulation of emotions in students
to seeking the learning delight, likewise it profits learn-
ers emotions through teacher self-regulation in bringing
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up both parties’ affinity in the teacher-student relation-
ship with an interest-led movement of care ahead of the
enjoymentwhile acquiring a foreign language (Guo et al.,
2022).

2.2.1 | A look at learning experiencesfrom teacher’s view
A sizable number of scholars have labelled the latent
connection between the enriching experiences of the
EFL teacher and the self-relishing activities that under-
lie the etiquette and traits of the educator. Didactics
expressions exert an inmost intellectual effort to em-
power the regulation and unfolding of emotional intel-
ligence and thus to elicit a sense of comfort and fulfil-
ment among all learners through the effluence of the
EFL teacher’s in-flowexperiences— teaching immersion
of which teachers can set a hefty quality of experiences
for in-and-out classroom engrossment to its members —
to usher in sharing the same attributes across stakehold-
ers and prolonging immersive settings in the language
learning (Sobhanmanesh, 2022).

In the continuity of the cognitive subject as a teacher,
when it comes to fostering a work learning environ-
ment rich in preparation and resources that supercharge
teachers to furnish their perceptions in the field of learn-
ing ahead of time, the association of professors’ per-
ceptions with mentoring in early formation educators
proves to be outstanding (Nesje and Lejonberg, 2022).

For L2 instruction pertinency, the learner’s inroads in
language learning become key in contextualizing knowl-
edge in academic contexts with robust strategies that
call upon learners in adjusting comprehension by means
of appropriate instructional implements and strategies
applicable to the ongoing cognitive progression of the
learner. Thus, as efforts towards achieving learner
output that both validates and captures prior learn-
ing, learner-goaled strategies can polish the learner’s
conceptions to cope confidently when facing real-life
language scenarios in a dialogically competent fashion.
That is to say, EFL educator’s approach should seek an
instruction oriented on the authenticity of language de-
velopment resulting in sustainable linguistic progress so

that the learner can master the productive skills for for-
eign language literacy at the experiential threshold con-
cerning self agency practices via strategies introduced
to improve language literacy(Usó-Juan, 2022).

Similarly, concerning the case of non-native teachers
identity in training, positive effects have been displayed
in terms of experiential relationships involving students
in spontaneous L2 communication for their English per-
ceptions’ improvement, thereby acknowledging multi-
culturalism strategies within communicative contexts in
diversity understanding, so that pre-service teachers
can interact with a sociocultural focus on linguistic tol-
erance among speakers as language users ought to be
mindful of their language’s constraints and others’ lan-
guage expressive styles and cultural identity to featuring
a noticeable a tenure state of one’s language varieties
(Raja et al., 2022).

For the scoping of teacher’s decisive role in the
sphere of evaluation, amajor support for classroomqual-
ity is exacted at premature schooling. Classroom-based
interactions in the school setting engage the develop-
ment of skills and language, with benefits in teaching
prize and childhood assist as children’s literacy skills re-
sults utterly tie in pointing education degree by process
measures in assessment — linguistic, identity, emotional,
psychological features (McDoniel et al., 2022).

2.2.2 | Teacher’s role and agency oncurrent research state
Research on the inherent work of EFL teachers yields
a deep systematization of learner development in the
properties of applied linguistics. One such view that can-
vasses space in language learning is learner autonomy,
with an emphasis on encouraging a compelling learning
strategies that extend across schooling by seizing the
hands-on function that the language learner spiels in
sparking-experiences intercession for self-reliant learn-
ing with gradual developmental changes in personal for-
mation. Hence, it hones the autonomy habits with learn-
ing opportunities and skilled pedagogy patterns in no-
ticeable conducts that learn their own autonomy extent
(Chong and Reinders, 2022).
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From the perspective of boosting teacher research,
as L2 acquisition and literacy foundations can socially
further to practical problem-solving cases in educational
scopes from the sense of purpose and meaning in writ-
ing (Matthiessen and Yousefi, 2022), and favours con-
structive learning attainments coupled to gratifying ex-
periences in real-world learning situations that endow
students the highest satisfaction rates for applied lan-
guage learning (Botes et al., 2022).

However, L2 learners’ learning success becomes a
multifaceted system whose effects are derived from ex-
trinsic factors that bear on how learning proceeds in
order to gain certain achievements, and to which con-
structs illustrate the benefits that can be reaped by fac-
toring in the motivational dimensions of language learn-
ing (Yousefi and Mahmoodi, 2022).

Teachers’ adjustive activity in addressing learner
troubleshooting within a variety of classroom needs
prevents unintended achievement, intrapersonal con-
flicts, stagnation in cognitive or performance difficulties.
Nonetheless, when striving to implement diversity-first
teaching in student-centred approaches, it furthermore
clusters school assistance and resource backing as the
teacher overlays school-based assets with significant
measures to socially encourage children covering their
inhibiting learning behaviours in a timely manner. Situ-
ational factors that are part of the school environment
wield an immediate andmajor impact on student accom-
plishment, shape the opinions of teachers and how they
experienced school attention. The rationale for student
support strategies lie on teacher’s ability to suggestively
spot children who require help across a range of cir-
cumstances so that it uses that information to conduct
preventative touchstones for difficulties that widen the
classroom scenario. (Solberg et al., 2022).

Within meta-analytic studies, outcomes hold fewer
signs of improvement or divergence in teacher inter-
vention for certain learning strategies, such as guided
play-based approaches over rudimentary direct teach-
ing, i.e., guidance during play environments in skills sup-
port and childhood development in literacy learning is
a non-determinant predictor of proficiency across lan-
guage areas given slim ranges of benefit evidence over

one approach for literacy skills or another (Skene et al.,
2022).

2.2.3 | Teachers perceptual processahead of L2 strategies for learner outcomes
In the perceptual development process, teachers’ per-
ceptions are conceived as a career development lever-
age as a consequence of commanding their own learn-
ing pathway through monitoring intellectual features.
Within the sociocultural aspect, immersive settings
make a space free to the opinion of others, expecting
from the learner a personalized standpoint of the con-
tent to lead to the realization of the being’ self under-
standing through beliefs or aspirations towards creativ-
ity in education, above and beyond the linguistic applica-
tion in creating concepts and training in dialogic thinking,
the visual means implies a notorious key in communica-
tion to grant its stakeholders skills building in a delib-
erate environment at diversity practicum (Lähdesmäki
et al., 2022).

This line of exploration has expounded a number of
shifts and discernments from an overarching immersion
on examining how teacher perceive students agency
and their function with an influence in learner devel-
opment and professional self-growth above classroom
context. By and large, the implementation of strate-
gies for teacher professional growth and development
strategies shares metacognitive and social-emotional
links that control the immersive experiences that any
lesson plan is designed to achieve learning accomplish-
ments and student skill development.

As it is noticeable from the prior research, EFL con-
text accounts for a substantial ownership role concern-
ing language input in its learners. In L2 environments,
such use of L1 is welcomed for teachers and learn-
ers in an optimal in-lesson focus upon comprehension
and clear discernment in the classroom, varying on
own learner proficiency degree as teachers perceived it
proper for grammar context but disadvantageous in its
overuse (e.g. Algazo, 2022).

In addition to the teaching skills andmotivational atti-
tudes that a teacher emphasizes to comply with course
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requirements and assemble educational quality, teach-
ing commitment accounts for effectiveness in child skill
milestones, yet delving into teacher perceptions elicits
readiness for effective interventions that preempt learn-
ing slippage. This exploration unearths the stressors
that govern the teacher’s psyche, drawing awareness of
the involvement the teacher places on addressing social
and cognitive constructs in a regulatory process on the
basis of experiences capturing the teacher’s agency and
crafting behavioural approaches for students through
the teacher’s views.

EFL instruction’s teaching quality to learners is dis-
tinguished by the assessment judgments that delineate
the student’s performance on a range of activities in
the exercise of critical thinking. In assessing the devel-
opment of thinking skills, teaching methods in practice
tend to impose a superficial requirement on knowledge
before proceeding to broader measures of comprehen-
sion. Thus, learning outcomes in assessment are prone
to teacher judgments as a linking factor in creating a vast
array of biased judgments, as initial thinking skills mirror
a perceived decline in performance (Jansen and Möller,
2022).

As the bottom line, upon the value of ensuring effec-
tive learning it is salient to pursue this understanding
of positive teacher’s judgments as it sows the seed in
their learning journey by the values that teachers pass
on in an inherently entrepreneurial environment shaped
toward a teacher’s perspective whose commitment to
achieving goals aligns with the learner’s expectations
and interests.

2.3 | Teacher-student bonds as amoulding communication skills factor
To date, strategies that favour effective communication
and teacher-student interaction across current modali-
ties of study have involved the review of learner rela-
tional skills based on personality. Some studies have
determined to sustain reflective rapport settings to in-
crease learner performance and positive stimulus of co-
operative activities under a flipped classroom model, in
linewith their own attributes set that exact a pivotal con-

nection in overall academic success (Durak, 2022).
Given this angle of contemplation, the teacher’s li-

aison in feedback provisions a baseline where the stu-
dents can engage themselves in both verbal and non-
verbal communication contexts.However, when cov-
ering communication skills is commonly reported to
be backfired against decoupled approaches to bypass-
ing needed academic conventions in interactive spaces
(Smith et al., 2022).

Support provided by the teacher to the child’s aca-
demic development can be construed as a linguistic
springboard for language communication in order to ut-
ter accurate and consistent intentions to the listeners.
For some non-native speakers, an approach to enable
polysemantic, self-explanatory and dissent-free mean-
ing is hedging, so as to compensate their syntactic gaps
in the learner’s acquired repertoire on real-world cases
(Tran and Tang, 2022).

While in L2 self-study scenarios, teacher-assisted
feedback can be enlisted by filtering and praising each
student’s progress and performance through ongoing ac-
tivities as a boost to their skill enhancement, an existing
decrease is in student motivation, participation and at-
tention may lead to peaks of partial achievement (He
and Loewen, 2022).

The research described above on a specific goal re-
quirement in learner development concerns approaches
fitted in e-learning settings has been proven to be cir-
cumstantially beneficial. Yet, instructional delivery of
such tools is unaffected by other approaches to support
communication skills, such as using case discussions as a
resource for their own problem-solving abilities (Koehler
et al., 2022), or attaching strategies to the student-
teacher interface alongside experiential triggers and
congenial-like behaviours’ exhibition to underpin long-
term rapportwhile setting bonds and exchangewith per-
sonalized pathways (Flanigan et al., 2022).

Pupil integration in the educational environment
within such scenarios is designed as an emergent
workaround, to some extent, with provisional learn-
ing methodologies. Since as an integral component
for teacher agency readiness, reflective teaching paral-
lels continuous innovation for learning opportunities by
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F IGURE 1 A two-way interactional model in
language teaching for communication skills monitoring.
Strategies-docked layers ported from Smith et al.
(2022)’s toolkit implementations. Factor-related layers
represented some teacher-student rapport triggers in
Väyrynen et al. (2022); Li and Mak (2022); Flanigan
et al. (2022); He and Loewen (2022) breakthroughs in
their respective works.

adopting technological powered learner engagement so-
lutions in digital teaching trends (Chen, 2022). More-
over, for this interest, this does not turn out to be a
critical factor in the teacher-student rapport but rather
the pertinent strategies deployed to meet a high qual-
ity educational output. Notwithstanding student learn-
ing differences, educators can deploy from performance
evidence a learning student-centred framework relied
on the underlying surroundings-linked factors on child-
hood learning conditions, attaching those learning barri-
ers through practice (Wexler et al., 2022).

On top of learning bonds, individual student fail-
ure regards with missing connections with peers when
absenteeism is persistent enough on the classroom
level while remaining as a non-influential aspect on
interaction-reliant conduct development individually
(Gottfried and Ansari, 2022). Under such scenarios,
a plausible interpersonal reliability suggests a depen-
dence on peers to interact with classmates and prompts
peer-to-peer communication first. Thus, ensuring a uni-
form peer-to-peer partnership is a paramount teaching
goal when seeking high-level learners’ achievement in
terms of proficiency and engagement on L2 contexts
(Zabihi and Ghahramanzadeh, 2022).

As denoted antecedently, linking a solid learning en-
vironment and rapport — as depicted in Figure 1 — can
range from minor tweaks to a differentiated staging

device adapted to environmental variables and learner
background requirements. When conveying holistic
skills, it may be necessary to analyse misconceptions
about a learner’s professional development priorities
and competency acknowledgment insufficiencies in or-
der for a proper learner’s profile to flourish (Chan and
Chen, 2022).

Except as otherwise language teaching, owing to L2
teaching methods connote a natural-goaled acquisition
process, namely, Comprehensible Input (Moran, 2022)
by importing how L1 comes acquired through expo-
sure while steadily learners intentionally become well-
versed employing language learnt. Lengthened teacher-
student involvement demands are less feasible to occur
in those explicit methodological cases. For an optimal
integration in a literacy practices, stressing a develop-
mentally content-oriented gain to cognition and com-
prehension process renders a noteworthy reasoning in-
put (Hicks, 2022).

By this mean, guided instruction moments are some-
what sidelined on account of the learner’s autonomous
standing to pursue learning and individualized out-
comes. Occurring on reckoning learner socioemotional
status that can serve for classroom global accomplish-
ment, as reported for self-worth study (Leis et al.,
2022) to appropriate educators for ascertaining moti-
vation degree of students and recognition of their own
ability merit as an achievement indicator in reflective-
instruction manners.

Similar usage is found for peer-reviewing reflec-
tions with teacher gains on augmented learning interac-
tions and bestowing explicit instruction guidelines for
learner practical involvement (Väyrynen et al., 2022).
Attributable to this line of research, similar intents on
student’s motivation focus to ensure achievement can
benefit from personality traits found in the classroom
analysis, hinting a direct instruction in some cases. In-
deed, engagement-led endeavours are advantaged in
workflows’ automatization, which are employed in e-
learning methodologies, without relinquishing learner
engagement for effortless scoring and timing activities
(Lam and Tse, 2022).

A key aspect of these partnerships, given careful de-
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sign, is collaboration tasks spotlighting social interac-
tion enjoyment, particularly helpful for underachieving
students on literacy development and teacher-student
engagement through motivation and feedback assis-
tance (Li and Mak, 2022). Few studies have comprised
an unrecognizable approach adaptation from traditional
methodology to achieve similar outcomes to the new
modalities transition.

Some approaches’ content emphasizes how proper
and flexible communication tactics show to be vital
mechanisms in both asynchronous and real-world set-
tings. In the sense from teaching shifts, at large legacy
discursive teaching has been integrated for addressing
literacy learning featuring a decreasing teacher-led role
in the exploration and discernment of lesson content for
the learners (Chen et al., 2022a).

The opportunities for effective student-teacher inter-
action are ephemeral in these learning environments un-
der precise approach techniques. It is critical to tackle
classroom and behavioural factors that drive and main-
tain optimal communicative competence regardless of
the learning modality. This comprehensive exploration
attempts to shed light on the underlying factors in social
interaction that result in promoting a discursive atmo-
sphere and endowing learners with integral attributes.

2.4 | Present study
In shedding to light major components within commu-
nication skills focus on accord with literacy outcomes,
a heuristic approach is deployed that exhibit connect-
edness in the educational practice in this sense for the
sphere of the intrapersonal development of the pupil. To
this end, similar design tendencies have been followed
in distinguishing factors attesting to educational prac-
tice’s success and research validity in its explicit appli-
cation (Prochner and Godin, 2022).

Filling an intrinsic research niche in shifting method-
ologies in EFL settings, such a literature review yields
a text-based roadmap tied to this study problem. Vast
openings are afforded for inquiry efforts approaching
this nature. Step-by-step designs are functional in lever-
age of reflecting qualities that enable a broad spec-

trum of facets unattached to a single methodology path
Cleary et al. (2022).

In an attempt to accompany the early language adop-
tion process whilst covering communicative develop-
ment with regard to literacy progression along the way,
a strategy of this kind is nurtured from several pupil en-
gagement dimensions. Learner monitoring capitalizes
on the rationale of engagement assurance to supply
learning content mutually responsive to manifold sce-
narios (Derksen et al., 2022), and holds on epistemolog-
ical and pragmatic conceptions belonging to connecting
learner motivation and performance consistency as mir-
rored in the classroom (Hofverberg et al., 2022). Learn-
ing bonds gather a scalable process for learning interest
and quality of outcomes in the assessment effects.

Technology-backed linkage of literacy outcomeswith
social emotional displays is by and large positive for
learner autonomy and cognition process in flexible learn-
ing opportunities (McNaughton et al., 2022). Youth’s
cognition development brings to light variable treat-
ment cases, which involves learners into a relishing pro-
cedurewith reflective conversational strategies to strive
to address their individual’s behavioural state (Faulkner,
2022).

There is a value grounding in pursuing communica-
tion skills research for a controlled academic outcome
predictors; it embraces ethical considerations and self-
efficacy follow-ups for ensuring language achievement
(Escribano et al., 2022). Hence, although numerical
resolutions can hint at an identifiable spectrum, quali-
tative indicators call for complex multi-faceted assess-
ment contexts so as to reflect key experiences for liter-
acy component analysis purposes and scope of effects
and coverage obtained.

Self-realization and networking activities sustain lit-
eracy abilities increment as an empirical component in
connectivism strategies, which support both peer and
individual intellectual development in language profi-
ciency (Maawali, 2022). As such, the intentions of this
study are to address both of these design constraints
first and foremost. Reading and writing achievement
may present very different results within the same study
group.
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Accordingly, findings of this study are arrived at
through the adoption of digital infrastructure for eas-
ing the monitoring of communication skills as a ground-
breaking form of digital transformation Kaputa et al.
(2022). As the study concerns the participants’ liter-
acy skills, improving these areas is worthwhile having
dialogues-based instruction at a level that challenges
the student to examine while grasping how literacy
progress is achieved on their own abilities Ryan et al.
(2022). Having reviewed the factors related to this study
and students’ literacy achievement, implications for the
use of technology are raised when looking at the oppor-
tunities for literacy gain to favourably target their per-
formance and engagement Derksen et al. (2022).

These considerations address this overt research on
manners to ameliorate teaching practices in reading and
writing domains and lead to enriched learning experi-
ences for learners in digital applications. Consequently,
within this study there are reflective processes under-
taken within a heuristic spectrum which draws on the
collected experiences attached to the behaviours pre-
sented in an interpersonal context, i.e. producing char-
acteristic social environments.

As isolated contexts allow for an in-depth analysis of
student performance for certain conditions that warrant
closer support as well as the identification of learning
gaps. Reading and writing development skills are con-
ceptualized in linear constructs with correlations in the
social and intrapersonal factors that arise in the environ-
ment. This allows elucidating relevant results in assess-
ing the participants’ degree of acquired literacy under
various factors that shape their experiences.

With the incursion of a descriptive approach design,
it aims at a socio-behavioural motion based on experi-
ences derived from learning performance. Its status quo
foregrounds a precise portrayal and insights of the in-
terlocking themes and constructs scattered in the par-
ticipant’s and inner relationships that appeal to the re-
search phenomena and focus.

A stack-type scenario was constructed in the embod-
iment of the logical formulation to digitally supported
literacy instruction and to examine a bespoke teaching
target on learner literacy progress beyond direct instruc-

F IGURE 2 Strategy stack for addressing
communication skills follow-ups in digital learning
cases (after Perevalova and Lucein, 2022).

tion, as shown in Figure 2. Each stack represents a cru-
cial step in meeting the cognitive theory for integrated
learning Zhang et al. (2020). As a result, the intentions
of the study are illustrated by the effort involved in the
monitoring of communication skills that are encouraged
during class time while prompting reading and writing
activities for subsequent performance review in each
student.

Pondering communication skills follow-up as inde-
pendent variable that can be altered for research out-
come, this refers to the specific strategies or interven-
tions used to support the development of communi-
cation skills in the classroom. Quality of learning en-
gagement consequently covers the overall level of en-
gagement and involvement that students demonstrate
in their learning, as measured through methods such as
observations, student surveys, and analysis of student
work.

For a suitable interface with the methodology used
in this study, a sequential explanatory scheme is given
in the form of numerical data collection in the first in-
stance, for follow-ups in support of the qualitative sam-
pling that offers a comprehensive explanation into the
context setting the findings emerged.

The research questions are hereby posed to benefi-
cially fill existing gaps in student cognitive learning in
the areas of literacy with a descriptive approach, as ex-
plained.
1. What are the existing gaps and bonds in reading and
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writing abilities in L2 classroom?
2. How can participant’s behaviours be moulded and

coveredwhen deploying communication skills follow-
up to improve teaching environments?

3. Does the follow-up of communication skills con-
tribute to improve learner literacy achievements and
practices supported by teaching framework and its
implementations?

Hereunder, a blueprint of the research is issued here-
after to examine the potential gains and setbacks that
exist in an EFL classroom, with follow-ups on gradual
communication skills. To wrap the intentions up, the
core of the study and subsequent findings are addressed
in the aforementioned research questions that pave the
way to determining participants’ learning achievements
and their learning status.

3 | METHOD
This study is the product of a continuous work in follow-
ing at major times of teaching in an EFL classroom the
conditions and effects that occurwhen applying a frame-
work of conditioning knowledge in the axis of communi-
cation among those involved. From 18 active young stu-
dents’ data, covering a teaching framework to copewith
communication skills growth. Permitting participants to
have a primary role in the knowledge building process
renders a first-class output of their learning (Fatimah
and Hidayat, 2022). It was commissioned to establish
a key grounding in the search for information for the de-
velopment of an educational environment that comple-
ments the interpersonal skills of learners while accom-
panying the course of learning, in which learning impair-
ment may occur.

Participants were required to perform certain activ-
ities exerting significant value on writing composition
and reading comprehension in a foreign language. Class-
room understanding was conditioned prior to a diagnos-
tic test that gave a clear perspective on the background
of the study group’s apprenticeship. With the incorpo-
ration of a mixed method, reducing the daily situations

of preconceptions when collecting data from the class-
room is achieved (Chen, 2022).

As regards the mixed methodology, the heuristic ap-
proach allowed to deal with personalized topics in learn-
ing to trace a steady process as learners evolve in verbal
and non-verbal communication, through the considera-
tion of factors pertaining to social behaviour and school
context.

Due to this reason, it is delved into such common sit-
uations in the digital classroom, in addition to intercon-
necting the output of students with writing and read-
ing actions at an early age. Indeed, it employs digital
tools for literacy classroom in set learning conditions
while proving its effectiveness and scope (Lam and Tse,
2022). Being these activities in which meaningful rela-
tionships are created, and social skills are forged in order
to achieve L2, students with skills corresponding to their
learning level.
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For the development of the research, students com-
pleted a non-sequential series of post-lecture learning
activities, so as to generate a real-life view of students’
favourable skills after an expected acquisition of knowl-
edge, which included points on the student’s immersion
in the activity, problem-solving skills, management of
item deadlines, non-dependence on cues in class. For
a detailed walkthrough, the teaching design embraces
effective scenarios for communication skills considera-
tions back on Table 1. Henceforth, the participants un-
dergo a debriefing process on a multidimensional spec-
trum of assessment of their discursive skills and teach-
ing outcomes, as well as discovering which content is
best accepted and clarifying which type of content is
preferred above others.

3.1 | Data gathering plan
Through exploration and discovery of relevant insights,
instruments of mixed degree profess to cover those
needs of literacy improvement. Deeming experience
and perspectives of the stakeholders, this study yields a
flexible approach to data collection and analysis. Within
this branch, communication skills involve a series of con-
structs and themes for the evaluation of performance in
learning activities.

In this field, research efforts are focused on immer-
sive learning experiences that can be replicated on a
large scale. The main axes are perceived to be learner
self-regulation, immersion, agency, endurance towards
maintaining commitment rates or performance in the
classroom. In the following sections, the content as-
sessed in the classroom is presented in a variety of ways
and approaches to engagement.

3.2 | Research paradigm
In studying the qualities of educational degree in EFL
learners, it proposes the investigation of the most com-
mon assessment tools in writing and reading skills. Com-
munication is paramount to the success of the course,
the performance of a class can be judged in various
ways, as with a specific area of study. The following

are the communicative skills review and how they con-
dition what is known as literacy achievement in a con-
structivist paradigm.

For quantitive procedures, this paradigm seeks to
grant learners an active role when they forge their learn-
ing procedure and awareness per se. Whilst posing var-
ious scenarios where research can take place, sample
can be predicted on the reliability of results that are con-
structed in paradigmatic perspectives.

The built-in constructs provide links between impor-
tant concepts and elements of the research for intercon-
nectivity through the credibility of the verification of re-
sults with the participants. Indeed, the use of judgmen-
tal spaces can permit for broader interactions among the
study variables, which are grounded in experience and
contextual conditions.

3.3 | Traits-based Research
A trait-based blueprint is implemented based on the
traits of the participants, since the students are very
volatile to the way in which a class can be accepted.
Figure 3 follows teaching patterns that reflect their at-
titudes and can learn from the performance and results
of what is explained in class. The findings that can cause
this type of research are of qualitative type for this pur-
pose by selecting the participants in key areas that de-
termine what works and what does not work for the
study group. Through three key cycles, success is esti-
mated in themotivation, sustainability and receptivity of
the learner. This path follows notions in the embodied
structure of the session-based classroom model based
on learner production and evidence.

3.4 | Study sample
Towards the understanding and status of the study
group, instrument design is covered, meeting the ob-
jectives of this study, within the data collection tech-
niques, 9-10 year old learners were subjected to struc-
tured schemes for the assessment and collection of con-
tents.

The study raises two main issues: to study the aca-
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F IGURE 3 Outline of schedule and achievements blueprints

demic part, such as literacy learning; and the second is-
sue is to know the relationships that learners are able to
create in a learning area where they are the main stake-
holders of their understanding. From that, how infor-
mation is transmitted depends on the teacher, and how
the information is received and interpreted is up to the
learner.

The participants were asked to complete authentic
tasks in academic and social contexts. Due to the nature
of the given conditions, the number of participants is
subject to variations, i.e. approximately 18 participants
were part of the academic proportion of the study.

With planning based on sessions rather than weeks,
the workload for early EFL students can be exhausting,
but meaningful assignments and connections created in
class provide an enjoyable and interactive space for par-
ticipants, and their variable information is also limited in
this quality study by omitting personal information.

As part of a structured observational instrument, the
first instrument is presented for holding post-class learn-
ing instead of homework, which collects data based on
drills, which turn out to be the most significant in the
course of knowledge acquisition. It considers question
types in order to judge the performance of each ques-
tion in question delivery and combine their results in or-
der to determine which question stands out from the
rest and which needs help because it showed a lower
score.

In another context, that is key is to monitor the ap-

titudes and behaviours of the students within each sta-
tion that constitutes a class session and determine the
behaviour that stands out themost from the group, thus
implementing a monitoring behavioural chart as a sec-
ond instrument. The aforementioned instruments have
the same observational feature, however they consider
a different learning environment, they occur sequen-
tially.

It is also necessary to know the opinions of the partic-
ipants and to determine the degree of satisfaction dur-
ing the trial process, thus the survey structure is con-
ceived after the 10 sessions, this comprehensive survey
targets beyond a rating scale but achieving multidimen-
sional context for encouraging learning practices in com-
municative spaces.

Thus, this serves for the study on identifying the
learning gaps on behalf of the participants themselves,
as well as the existence or not of misalignment in learn-
ing.

3.5 | Measures
From this point on, the study endeavours neither to rely
only on numerical data nor solely on the theoretical ba-
sis included, rather to provide different learning loads to
yield more accurate learning judgments when assessing
student performance.

As shown previously, the study leverages this vari-
able to its own strengths for the recognition and notori-
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ety of phenomena beyond the discursive contexts.
At the outset, the assessment instrument may con-

tain scales in the aforementioned subject constructs,
however, due to the nature of the study, providing de-
scriptive data in this setting allows for constant improve-
ment in classroom content as well as research.
TABLE 2 Performance factors and reliability
statistics for post-class data

If item dropped
Mean SD Item-rest correlation Cronbach’s McDonald’s

Engagement* 3.14 0.690 0.438 0.383 0.440
Initiative 2.14 0.690 0.438 0.383 0.440
Self-regulating 2.71 0.488 0.286 0.516 0.657
Timing 2.43 0.976 0.242 0.607 0.657

* reverse scaled item
EFL literacy instruction comprised several factors for

themixed study and teaching quality. For this part of the
study, a series of applicable constructs are considered
for theming in-class learning. All its elements benefit in
the first instance to the effective positive teaching in the
content of literary training for literary improvement as
a target. Similarly, scale analysis to further remodelling
and implementation of the course is provided from the
data in Table 2.

Engagement, Initiative, Self-regulating and Timing
items are presented in high mean scores and relatively
low standard deviations. This suggests that the re-
sponses to these items are generally consistent and not
very varied. The item-rest correlations for these items
are also relatively high, which indicates that these items
are related to the rest of the items in the scale. The Cron-
bach’s alpha coefficient for these items is considerably
high, which indicates that these items are reliable and
measuring the same underlying construct. The McDon-
ald’s omega coefficient is similar, which further supports
the reliability and internal consistency of these items.
Overall, these items suggest that they are reliable and
valid measures of the construct being studied.

Narrowing the scope of the classroomwork, for qual-
itative purposes, it is employed from this point on to
collect the most common behaviours within each class
period on a sequential basis. This helps to explore stu-
dents’ experiences to provide input and feedback in or-

der to promote a range of acceptable classroom apti-
tudes.

Based on perceptions and observations, the next
step in the research is to explore the behaviours/traits
seen in and out of class sequentially. The measures
represent the group’s most frequent behavioural at-
tributes such as engaged, distracted or confused; as-
sessed based on communication during lecture, follow-
up, homework prompting and long-term exchange espe-
cially around due dates.

For text-based data such as this instrument, a corpus
analysis allows establishing trends in the different cat-
egories proposed in the study of classroom behaviour.
Behavioural data are explored in comparing contexts
of communication with their correlations with in-group
traits.

The patterns found in this setting explore various as-
pects that are coded at the discretion of the research
for tailored analysis. This leads to preliminary measure-
ments that serve as a prelude to more complex data col-
lection processes on the participants.

Subsequently, to gather the most significant parts of
a class unit, participants are involved in accomplishing
such a task. Understanding which unit is the most en-
gaging for the participants leads to discovering which
type of reading and writing activities function in the en-
joyment of the task. In addition, this knowledge helps
to compare survey results with grades to determine the
relationship of educational quality and communication
skills follow-up to classroom improvement.

Awareness of learners’ gaps in language learning al-
lows the implementation of activities over time in or-
der to be better accepted by the participants and to im-
prove performance later on. Furthermore, how the com-
munication is perceived by the participants is assessed.
The scales of the classroom intervention governed five
contexts of follow-up in communication skills. As a de-
scriptive statement, the quality is scalable in favour of
tracking improvement in literacy traits. This study, by
addressing the scales of development in practice, self-
study, classroom, teacher-student communication, and
homework, permits linking the individual’s intrapersonal
contexts with their progress and stagnation while at-
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tempting to improve their writing and reading skills. Im-
provement in such skills involves a conscious learning
process that is influenced by the teacher’s communica-
tion practices.

4 | RESULTS
Among themajor findings with respect to the title of the
research, the main themes are exposed under certain
test analyses that are proper to the focus of the study.
From this point, it is proposed to deepen in the signif-
icant resolutions that prove to be of particular interest
for the phenomenon of study.

Although there are several methods of data collec-
tion, some are intended to answer the themes related to
the research questions. In other words, additional find-
ings that do not end upmaking a noticeable contribution
to the overall study are limited to a brief statement of
their contribution to the scope of the ongoing research.

Initially, the gaps and linkages in EFL learning are ad-
dressed as they occur in sequential and programmed
reading and writing activities. Following the learner’s
journey through learning encompasses major consid-
erations, whereby the effectiveness of communication
skills are tested in this study, underlying results are ad-
dressed through structured survey, communication con-
texts placed in the teaching process as self-perceptions
of the participants in amultidimensional communication
axis.

The learner’s interests involved in a broader bene-
fit and achievement of paramount acquisition, target-
ing the areas most appealing to the students brings
about improvements in the educational practice and
feedbacks duly exposed in depth.

In essence, the following descriptions help to eluci-
date teaching’s perspective on how a student can be
evaluated throughout a course for collective learning en-
joyment and quality. Related factors and their associa-
tions are supported by the different compositions of the
study area. Thus, these elements influence individually
the present study.

4.1 | In-learning gaps and bonds toliteracy achievements
Descriptive statistical findings concerning reading and
writing achievement remain stable and robust in terms
of variation. Preliminary findings made initially in read-
ing skills merely represent bumps of declines in single-
choice sorter questions, the latter rebounding later.
Turning to activities involving both skills in coursework,
results reveal setbacks on fill-in-the-blank questions in
complex activities such as mazes, as well as on sentence
rewriting, which involves first reordering sentences and
following grammar as appropriate, and on composing
knowledge related to the task. These tasks released
lower accuracy levels as 43% and 41% respectively.

Thusly, the outline for that kind states a mean accu-
racy of the questions in the study which was 61.9% (SD
= 12.1), the median was 61%, and the maximum accu-
racy was 81%. This was based on 21 items of explo-
ration across 8 units, holding 2-3 questions types per
unit.
TABLE 3 Exploratory results for writing and
reading samples
Descriptives

N Missing Mean Median SD Minimum Maximum
Writing and reading 21 0 61.9 61 12.1 41 81
Reading 10 11 52.5 54.5 13.1 29 75

Results between both sets of skills show results
somewhat in favour of tracking skills with both achieve-
ments, as provided in Table 3. In the both groups, learn-
ing linkages are also addressed, as is the case for those
exposed between the two sets and their determinants
in their functioning. For the first part of the reading,
results exhibit a higher increase of 27% for the single
choice questions by the end of the units. Thus, being
the variable thatmost replenished in the first stage. Mul-
tiple choice has a higher mean (M= 55.0) despite hav-
ing less concurrence, and single choice having a more
pronounced deviation (SD = 18.96). Moreover, sorter
recorded the least change across units (SD = 11.47).

For the second stage, large linkages are the result of
blending both skills in the activities. Students showed
an 80% improvement in filling in missing spaces (SD =
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11.51) when provided with a picture clue, similarly oc-
curring at 81%with single choice questions (SD = 12.12)
and a higher mean accuracy than the rest (M =78.05).
This first one possessing the highest number of items
with 8, followed by matching questions with 5 (SD =
9.91).

Constant peaks of quality in the fill in the blanks
hint to take in particular consideration afterwards. The
peaks are characterized by up to 50%, but in most cases
remain overall more stable. However, it is not the case
for question rewriting (SD = 56.0), which remains the
lowest with no significant changes.

Altogether, these findings are outlined as an
overview of which question types proved most difficult
to succeed and which managed to remain high. Future
considerations will refer to the exhibited and discernible
gaps in learning. Strengths in a test might not always
be reflected in a drop in performance, such as fill in the
blanks.

4.2 | Common participants’ traits oncommunications skills follow-up
Applying qualitative data analysis, students’ aptitudes
reflect major trends in behaviours such as: quiet (40),
overwhelmed (30), hesitant (37), engaged (33), confused
(32). These results coexist within a text analysis, as yield
in Figure 4. With remarkable tendencies in the descrip-
tion of results, each session is viewed as a whole. Its cat-
egories showed results based on the axis of communica-
tion in the lecture, after the lecture, homework prepa-
ration, and communication in the free time after the
sessions. The student-teacher interaction comprised 11
traits.

In terms of categories, the results show a higher num-
ber in quiet (12) within the first parameter, then quiet
remains in the top with 11, the highest trait was surpris-
ingly obtained in focused (12), and just as surprisingly,
the opposite behaviour was obtained in confused (8).

F IGURE 4 Trends on aptitudes monitoring

4.3 | Communication skills follow-up ascontribution for teaching practices
Findings point to the units most enjoyed by participants
in sequential order with a 62%, i.e. Figure 5 display rank-
ing order from survey, as the sorter of units that partici-
pants felt they enjoyed the most.

Due to the nature of the sorter, results show more
than one unit possessing a top ranking from highest to
lowest. Results indicate partiality for the practical ex-
amples that make up the top-ranked unit (25%), later
repeating itself on other podiums within the overall re-
sults.

Students perceived that between the practical exam-
ples (50) and the quizzes (25), most of them proved to
be complicated to solve. Likewise, within the type of
questions characterizing each test, students found an in-
clination for free-writing (25%) and sorter (25%) tasks.

These results indicate, accordingly, that the variety
of opinions is persistent, with 30% of them presenting
multiple responses within the structured instrument.

On the other hand, the next stage for this interest dis-

F IGURE 5 Trends on aptitudes monitoring
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covered communication skills factors in learning process
for writing and reading outcomes through five themes:
Practice, Self-study, Classroom, Communication, and
Production.

For the first theme, there was a outstanding deal of
support for communication given in practice (66) when
it comes to taking guidelines, as well as finding parental
support and control when doing class work with a con-
cordance of 44. Among other things, when not complet-
ing a question, the results show a bigger inclination for
parental notification (33%) over teacher (6%) as shown
in an excerpt below.

I take the test with parental supervision
(44%).
I take the test without parental supervi-
sion (11%).

Practice theme

In the second theme, participants corroborated help
from parents or a close relative in completing home-
work assignments (67%), which is rarely given at the last
minute (6%), among the type of skills contained in the
homework assignments, reading was perceived as the
most difficult skill (28%).

Classroom as a theme presents mixed considerations
in the quality of showing careful attention to explana-
tions in class (50%) as compared to not paying attention
(17%), and likewise, for learners to perform in an envi-
ronment of misunderstanding results revealed a higher
reference to searching for oneself on the Internet (39%).
Results indicate a significant intention to incorporate
L1 in the delivery of instruction (33%) as compared to
purely L2 instruction (22%).

Regarding self-study within this section, findings re-
veal an autonomy in performing learning activities (44%),
as well as an initiative to review course material after a
class (28%) and very few participants showed disinter-
est in not reviewing the learning platform (6%).

I take the initiative to do my course tasks
(44%).
My parents force me to do my course

F IGURE 6 Scenario-based accomplishments

tasks (17%).
Self-study theme

As a last scenario, within the options to clarify doubts
within the student-teacher interaction, a behaviour of
asking for clarification of content was positive (44%)
while others highlighted a lack of having doubts in those
cases (33%). As well as remarkable interaction and re-
spect with greeting forms (72%). For the aspect of re-
ceiving feedback from the class, the results show high
awareness of the support in class (67%) in most cases.

Alternatively, this study brings up results in terms of
scenarios as well as the immersion to which the par-
ticipants felt they were engaged. This instrument on
communication associated to learning domains demon-
strated that the participants actually learnt when they
are subjected to completing the writing and reading ac-
tivities.

Overall, the foundation was laid for learning rapport
and how competence in this area determines the quality
of education to establish learners as entities capable of
working in various contexts progressively towards the
acquisition of lexical and social features in their reper-
toire of knowledge.

This scope for Figure 6 addresses compelling factors
that determine communication skills effectiveness and
adaptability (SD = 2.1) across several contexts of rap-
port in their stakeholders. There is a positive focus on
improving learning through follow-ups while mastering
writing and reading assignments, which are enhanced
by classroom practices. These notions created a valu-
able working space in improving the common failures
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that occur in each learning model. The experiences that
the students lived and took part in served significantly
to their social and academic development, which is ev-
idenced and put into practice progressively within the
study.

5 | DISCUSSION
This project focused on improving educational practice
as it relates to learners’ reading and writing skills. Based
on literacy achievement, results for reading progress
suggested that question types of the same category
maintain fluency in the learners. However, activities
involving repetition may not correctly influence target
language comprehension (Steinle et al., 2021). The evi-
denced gaps in this part of the study may be due to an
issue of lack of intention to do the activities, i.e., this
results in an adverse outcome of not following task in-
structions. Another factor in these results would be the
overload of activities for the same session, since the low-
est results are for the same unit.

Then, when combining a variety of ways of interact-
ing with the content through strategy, the achievement
motivation will be driven by these methodological stag-
ing Zhao et al. (2022). Given that this part was focused
on not forcing the students towrite, it is understandable
that the absence of difficulty in doing the task but the
lack of interest in it increased.

Higher results point to incredible benefits when sup-
ported by visual cues that allow more possibilities to in-
terest the students in doing their best, as it worked in
the last parts of the reading achievement. This aids can
align with sustaining intellectual or emotional develop-
ment by in-task optical prompts Khasanah et al. (2022)

Within the second stage, results suggested that stu-
dents tend to present difficultieswhen thewriting activi-
ties involve several activities in themselves, while better
results are seen when the task is based solely on order
to produce a sentence with an easily perceivable mean-
ing. Thus, Fill in the Blanks suggests a tremendous op-
portunity to limit sets of activities to establish a single
action or to explain broadly the order of activities to be

done in the activity. Drops in such a question type tend
to present very varied results, and in this case, a trig-
gering factor turns out to be in fulfilling the activity but
not including the target language in the composition. As
an upshot of negative transfer, that effect results in lan-
guage mistakes (Canakli, 2022).

Where the teacher’s role addresses target language
misalignments in the rapport using corrective feedback
(Nadifa, 2022).

Due to the interrelation of performance variability
that can be placed throughout the coursework, the
heuristic design also served as a teaching framework,
which was nurtured by feedback from the course. An-
other purpose is for problem-solving features on learner
motivation to real-world scenarios that this design im-
plements (van der Ploeg et al., 2022)

For that reason, it became pivotal to discuss the
strengths and weaknesses that participants had in ac-
complishing the tasks presented, with a leverage point
for ongoing reflectionwhen high and low points in learn-
ing occurred.

Covering strategieswithin explicit EFL instruction act
to assure literacy achievement through task quality that
learners produce consistently (Teng, 2022).

This outlook is achieved beyond a troubleshooting
stance, such as establishing actions to address dispari-
ties in learning and improve practice and effectiveness
with educational strategies in different perspectives on
the problem as well as the needs of those involved.

Withal, results previously evidenced that the be-
havioural traits were characterised as containing sub-
stantial conformity, suggesting that the student’s partic-
ipation was achieved in meeting the requirements set
forth in class but without central autonomy to carry out
the communication by themselves. In addition, results
from the first classes reflect connections with some
characteristics, such as being focused on the class but
quietly, as well as being confident, which was associ-
ated with self-resistance. This proves a realistic self-
perception of themselves in learning at an early stage.
Serving to set classroom relationships based on atten-
tive behaviours, the instruction would lead to a person-
alised approach for entering communication practices
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(Flanigan et al., 2022).
By a later stage of the course, engagement rises pre-

cipitously as the state of quiet is reduced but returns to
an earlier position long before engagement. This would
imply that students’ episodes of engagement are shorter
than those of remaining quiet in length. Thus, for that
stage, being focused is not linked to being engaged but
with quiet, whichwould imply a change of posture in the
participants to a more positive one in learning. Learners’
forms of communication, either verbal or non-verbal,
represent an operational role in the learning process by
their participation (Li, 2022).

Therefore, these behaviours do not disturb the un-
derstanding of the class to grasp the activities. Be-
haviour with positive connections to focus supports the
notion that the behaviours seen in the classroom can be
curved to improve educational practice based on out-
comes. Similarly, this study produces in its design ma-
terial used for monitoring the forms of communication
throughout the course based on its scheduling. The
achievements in reading and writing evidenced the per-
spective of the participants in immersing themselves in
an enriched learning environment.

While these experiences at early age serve for build-
ing a solid cognitive ability in long-term learning perfor-
mance (Chen et al., 2022b).

These results suggest that over time, each unit was
perceived as more tedious to follow in most cases based
on responses, which does not represent a methodolog-
ical problem, but an intrapersonal challenge for the par-
ticipants in terms of motivation and sustainability. EFL
learners’ motivation rates can turn into a drop-off when
mastering a set of language skills (Naibaho, 2022).

In addition, there is a high appreciation of the didac-
tic aids that were given before a test, being perceived
positively for the clearer understanding of the students
owing to realised burdens they felt to take a test after a
lecture in almost all units. This would respond to the
very demanding sequential completion loads for each
student. Similarly, the fact that the results indicate learn-
ers preferred all question types in the assignments may
point to increased quality and interactivity provided in
these types of activities. Students prize critical lectures

when providing a deeper understanding and enlighten-
ment practically (Shadiev and Huang, 2022).

Seamlessly, when evaluating multiple scenarios on
communication skills, a conscious mean of responses in
each scenario is demonstrated. Furthermore, this bene-
fits improving the educational practice for any type of
course regardless of the modality employed. Results
reveal that the participants listened attentively to the
guidelines in the classroom and especially within the
practicum. The communication progression was notice-
able in feedback and help from the assignments when
outside of class time, as well as their willingness to in-
teract in class if asked to do so. This suggests a commit-
ment to follow through with activities and learning.

When learners have a proactive family engagement
in their language development, this offers better auton-
omy in excelling in their skills (Andrew et al., 2022).

As learning featured on the learner-centred ap-
proach, it justified that teacher instruction often is not
the single source of learning about subjects, as it can
be with technology or parents. Finally, by proving that
students tracked the direction of classroom activities, it
implies a favourable development of learning and study
habits for their future literacy development. Thus, L2
learning as a critical process can highlight familiar sce-
narios, sharing relatable activities to be immersed with
(Minalla, 2022).

In a nutshell, the bond that communication skills pro-
vide with the improvement of skills is paramount to
the education of young EFL learners through knowing
the participants’ perceptions of their learning perfor-
mance as they are followed in terms of monitoring and
insights. The findings within this study become crucial
for decision-making in establishing a learning strategy
that is personalised to the needs of the learners, in other
words, learner-centred.

6 | CONCLUSION
The discovery of disadvantages among some students
allows teachers to generate reflections that are evoked
in the development and adaptation of curricula for new
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learning trends and their effectiveness. With a focus
on following the process of knowledge building, a class-
room with active participants contains favourable quali-
ties in stimulating learning experiences based on lessons
learned within the educational space.

Within this teaching scenario, it prompts instructors
to exercise their professional judgment in seeking out
methodological tools that enable comparable results in
any modality (Li and Yang, 2022). Among other things,
monitoring students in various parts or activities in the
learning process shares views on how the instruction
functions andwhere there are bottlenecks, which are es-
sential to identify in order not to undermine long-term
learning achievement. In the classroom, external and
internal factors within the environment that may con-
tribute to a divergent orientation to learning must be
considered.

One aspect that was addressed in this research was
adaptability, which must be subject to change and in-
corporation for any case use related to education, es-
pecially in EFL. As such, further work should pay at-
tention to learner follow-up. It is beneficial to estab-
lish educational materials open to frequent tweaking to
gain and tune in learning from the learner’s shortcom-
ings and to understand what works and to what extent
it can be exploited for classroom success. For ensuring
academic success, classroom content should be applied
amid miscellaneous contexts for the connectedness of
literacy development and self-reliant engagement (Derk-
sen et al., 2022).

On the other hand, with an educational methodology
mindful of the student’s demeanours to acquire skills,
shaping the socio-behavioural features of the students
would naturally lead to methodological aids to correlate
and promote appropriate traits through instruction and
internal implementations.

The precision of classroom design and strategies
can involve challenging to perceive or overlooked fac-
tors that impact considerably on the quality of learning.
Learning techniques can work to some extent when fac-
tors such as motivation, interest, monotony, and a per-
ceived sense of not learning occur so that students exert
less effort to become immersed in a variety of learning

contexts. When dealing with learning needs to digital
access, it is critical to reckon those roadblocks learner
face to engage in learning, requiring a suitable input in
language development Smith et al. (2022).

Despite some constraints that can emerge in the de-
ployment of similar intents for literacy outcomes, a face-
to-face intervention can havemore satisfactory benefits
for attendance and teamwork engagement. Those as-
pects could be addressed in depth for upcoming inves-
tigations, owing to boundaries found for that purpose.
While core considerations can be reflected in personal
and tailored activities for raising this branch of study in
the educational scope. As this study was made in young
learners featuring developing countries’ archetypes, the
application can not be generalised for expecting equiv-
alent results but optimised for learners’ conditions in
classroom objectives if suitable.

Within this branch of education, replicability is
planned in its design from a certain point of view to
be integrated into L2 instruction. Possible constraints
on the application may be subject to specific variables
not valid in this study, but applicable in other use cases.
Awareness of the factors in each case is essential for ef-
fective learning achievement, especially when language
domains are involved. Further studies can proceed to in-
vestigate the learner’s perspectives on teaching practice
to establish a personalised strategy for several contexts.
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